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Questionnaire  Report 


Seventeen  persons  were  identified  by  trustees  and  administrators 
at  the  Annual  APH  meeting,  October  1972  as  persons  involved  in  an  active 
program  of  early  audiolinguistics  skill* development  for  visually  handi¬ 
capped  students.  Twelve  of  the  seventeen  persons  (71%)  responded  to 
a  questionnaire.  A  compilation  of  the  responses  to  each  question  was 
made  and  submitted  to  the  audiolinguistics  skills  development  project 
committee  for  review  and  use  during  the  workshop,  January  24-26,  1973. 

The  committee  provided  a  system  for  classifying  specific  audiol inguistic 
problems  identified  in  the  questionnaire  responses. 
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BRIEF  DESCRIPTION  OF  GROUP"  OF  CHILDREN  WITH  WHOM  YOU  HAVE  BEEN  WORKING 

Defini tion:  For  the  purpose  of  answering  the  following  questions,  consider 
early  audiolinguistic  skills  as  those  aural/oral  language  skills  which  are 
developed  by  age  six  in  normally  functioning  children. 

1.  What  specific  problems  have  you  observed  in  visually  handicapped  children 
in  early  audiolinguistic  skills  development? 


2.  What  problems  in  the  process  of  preparing  to  teach  or  teaching  early 
audiolinguistic  skills  to  visually  handicapped  children  have  you 
observed? 


(conti nued) 
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3.  list  any  instructional  materials  or  educational  aids  deficits 
you  have  encountered  in  teaching  for  the  development  of  early 
audiol inguistic  skills. 


4.  What  instructional  materials  presently  available  do  you  consider 
as  valuable  in  teaching  audiolinguistic  skills  to  young  visually 
handicapped  students? 


DRAFT 


5.  Indicate  any  other  suggestions  or  comments  you  have  for  improving 
educational  procedures  and  materials  used  for  the  development  of 
early  audio! ingui Stic  skills  in  visually  handicapped  students. 


6.  Please  give  the  names  and  addresses  of  any  persons  in  your  acquaintance 
who  have  experience  in  working  with  the  development  of  early  audio- 
linguistic  skills  in  visually  handicapped  students. 


I.  Specific  Problems  in  Early  Audiol inguistic  Skills  Development  Observed 
in  Visually  Handicapped  Children 

1.  Awareness-Attention 

a.  short  attention  span  (2) 

b.  poor  motivation,  lack  of  curiosity 

c.  poor  listening  skills 

2.  Auditory  Perception  (auditory  memory,  auditory  discrimination, 
figure-ground) 

a.  poor  recognition  of  environmental  sounds 

b.  inability  to  carry  out  more  than  a  two-part  command  (1) 

c.  poor  auditory  memory 

d.  trouble  with  rhyming  words  (1) 

e.  problems  in  associating  sound  with  its  source 

f.  frequently  cannot  identify  sounds  other  than  words,  cannot 
localize  sources  of  sounds,  cannot  identify  sounds  with  words 

g.  poor  listening  skills 

h.  lack  of  auditory  discrimination 

3.  Conceptual -Association 

a.  inability  to  get  the  main  idea  or  facts  from  a  story 

b.  lack  of  concepts  involving  time,  space,  body  image  and 
directionality 

c.  unawareness  of  parts  of  objects 

d.  difficulty  in  going  from  a  general  category  to  specifics 

e.  inability  to  understand  figurative  speech 

4.  Grammatical  (lexical,  morphological,  syntactical) 

a.  confusion  of  sentence  order 

b.  difficulty  with  verb  tense 

c.  limited  vocabulary 

d.  inability  to  understand  figurative  speech 

e.  trouble  with  homographs 

f.  slow  in  naming  or  labeling  things 

g.  learning  of  location  words,  which  effects  syntactic  acquisition 
of  prepositions 

h.  articulated  nouns  only 

i.  lack  of  or  misuse  of  pronouns,  especially  those  dealing  with 
sel f  concept  (1 ) 

j.  use  of  words  or  phrases  rather  than  sentences 

k.  late  speech  development 


5.  Speech  (articulation  capacities) 

a.  articulation  problems  such  as  distortion  or  sound  substi tuti ons- 
substitutions  of  bilabial  sounds,  confusion  of  sounds  which  are 
aurally  similar  or  dependent  on  visual  cues 

b.  very  fast  speech,  barely  audible 

c.  poor  articulation 

6.  Personal -Social  Relationships 

a.  inappropriate  behavior  for  interpersonal  situations 

b.  poor  motivation,  lack  of  curiosity 

c.  lack  of  socialization 

d.  lack  of  motivation  which  seems  related  to  experiential 
depri vation 

e.  distracting  self-stimulating  behavior  on  part  of  the  children 

f.  fear  of  new  situations 

7.  Expressive  (vocal,  motor) 

a.  no  speech  at  all  (3) 

b.  babbling 

c.  echolation  (especially  repetition  of  T.V.  commercials) 

d.  speech  with  no  meaning 

e.  lack  of  verbal  relating  of  experiences 

f.  preference  of  non-verbal  communication 

g.  preservation  of  one  activity  or  sound  for  self-stimulation 


Generally,  experiential  deprivation  (3)  and  not  having  the  experience  of 
having  an  older  child  or  adult  read  to  the  visually  handicapped  children 
were  given  as  causes  of  some  of  the  above  problems. 


II.  Problems  in  the  process  of  preparing  to  teach  or  teaching  early 
audiol inguistic  skills  to  visually  handicapped  children 


1. 

2. 

3. 

4. 


b. 

6. 

7. 

8. 
9. 

10. 

11. 


12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

25. 


Lack  of  prepared,  sequential  materials  (2) 

Lack  of  listening  materials 
Difficulty  in  arranging  for  field  trips 

Difficulty  in  finding  concrete  objects  to  teach  vocabulary  and 
helping  build  concepts 

Difficulty  in  obtaining  reasonable  replicas  of  objects 

Too  many  children 

Too  wide  a  variety  of  needs 

Lack  of  language  tests  appropriate  for  visually  handicapped  children 
Lack  of  research  and  literatureon  visually  handicapped  (2) 

Difficulty  in  capturing  the  child's  attention  and  interest  (1) 
Difficulty  in  inventing  games  enough  that  appear  over  and  over 
again  each  day— imitation  of  sounds  heard,  localizations  of  sounds, 
discrimination  of  sounds  (both  spoken  word  and  other  sounds  that  demand 
an  appropriate  reaction.  .  .i.e.,  the  fire  bell,  a  fog  horn,  a 
car  horn,  etc. ) 

Teachers  are  not  convicted  of  value  of  listening  materials 
Lack  of  early  identification  of  problems 
Lack  of  resource  people  or  specialists  to  work  directly  with 
chi  1 dren 

Lack  of  parent  training  programs 
Incomplete  medical  work-ups 
Lack  of  meaningful  teaching  units 

Lack  of  accurate  auidological ,  opthamol ogical  and  psychological 
testi ng 

Lack  of  mul ti -sensory  stimulation  equipment 

Lack  of  interesting  and  motivating  materials  to  teach  listening 

ski  11s 

Parents  need  a  great  deal  of  help  in  teaching  their  children 
Parents  often  do  not  follow  through  with  activities  for  their  children 
Materials  are  not  geared  to  this  type  of  child  (mhvi ) 

Difficulty  in  evaluating  hearing  and  overall  responsiveness 
Children  are  autistic 


III.  Instructional  Materials  or  Educational  Aids  Deficits 

1.  A  sequential  guide  line  for  skills  to  be  taught  at  each  level 

2.  Appropriate  listening  materials 

3.  Lack  of  articulation  and  language  measuring  instruments  geared 
specifically  to  the  visually  handicapped 

4.  Need  for  objects  from  daily  experiences 

5.  Need  for  pictures  which  are  large,  clear,  colored  and  lifelike-- 
which  depict  objects  and  events  meaningful  to  the  children. 
Cluttering  is  avoided. 

6.  Materials  which  relate  tactual  cues  to  auditory  cues  without 
mediation  of  sight 

7.  A  greater  variety  of  records  and  tapes 

8.  Lack  of  high-interest  materials 

9.  Paucity  of  materials  for  low  vision  students 

10.  Lack  of  a  variety  of  materials  to  present  the  same  concept 

11.  List  of  suggested  books  for  parents  to  read  to  their  children 

12.  Most  available  materials  are  geared  to  the  sighted  child 

13.  Materials  need  to  possess  texture  and  sound  and  a  way  of 
manipulating  them  easily.  (1) 

14.  Need  materials  which  cover  different  areas  of  learning  in  a 
systematic,  logical  way. 

15.  Records  are  not  simple  enough  and  are  meaningless  to  these  children. 

16.  Need  records  with  basic  sounds  repeated  over  and  over  again. 

17.  There  needs  to  be  a  variety  of  ways  to  manipulate  sound  makers. 


IV.  Available  Instructional  Materials  which  are  Considered  Valuable  in 

Teaching  Audiol i ngui sti c  Skills  to  Young  Visually  Handicapped  Students. 

1.  Peabody  Language  Development  Kits  (5) 

2.  Barnel 1 -Lof t  Specific  Skill  Series  A-F 

3.  Language  Lotto 

4.  DLM  Buzzer  Board  (1) 

5.  Tok  Back  (to  monitor  own  speech) 

6.  Tape  Recorders  and  Headsets  (4) 

7.  Talking  Book  Machine  and  Library  Books  (2) 

8.  Opague  projector 

9.  Language  Master  (1) 

10.  Hand  Puppets  and  puppet  stage 

11.  Marionettes 

12.  Brail  le  Writer 

13.  Fitzgerald  Key 

14.  Little  Plays  for  Little  People  by  Vogel 

15.  Talking  Time  by  Scott,  Thompson 

16.  Time  for  Poetry  by  Arbuthnot  (choral  reading  and  listening  to 
poetry) 

17.  Better  Speech  and  Better  Reading  by  Schoolfield 

18.  Hailstone  and  Halibut  Bones  by  O'Neal  (to  teach  color  by  tasting, 
smelling  and  hearing) 

19.  Speech  Therapy  with  Children  by  Backus  and  Beasley  (interperson 
situations  and  appropriate  speech  patterns) 

20.  Auditory  training  devices  (1) 

21.  Letters  and  objects  which  are  rough  and  can  be  traced  with  the 
finger 

22.  Small  plastic  animals 

23.  Early  Childhood  Record  Series  (Kimbo) 

24.  I  Heard  It  with  My  Own  Two  Ears  (Miller  Brody) 

25.  See-Through  Sound  Cylinders  (Maplewood) 

26.  Audi -Bal 1  (Const.  Play.) 

27.  Basic  Training  in  Auditory  Perception  (Concept.  Rec.) 

28.  Listening  with  Mr.  Bunny  Big  Ears  (Kimbo) 

29.  Building  Verbal  Power  (Ed.  Rec.  Sales) 

30.  American  Encyclopedia  of  Learning  Through  Music  (Mi  1 ler-Brod. ) 

31 .  Meet  Mr.  Mix-Up 

32.  Who  Said  It? 

33.  Listening  Skills  Program  (SRA) 

34.  EDL  Listen  and  Think  Program 

35.  Progress  in  Oral  Communication,  Alameda  County 

36.  Rhythm  instruments 

37.  Pre-recorded  environmental  sounds 

38.  Sense  and  Tell  (Scott,  Foresman)  Teacher's  guide  (1) 

39.  Kirk  and  Kirk,  Psycholinguistic  Learning  Disabilities:  Diagnosis 
and  Remediation 

40.  Phonic  Mirror  (2) 

41.  Xylopipes  by  Creative  Playthings 

42.  "A  Guide  for  Parents  of  Deaf/Blind  Children"  by  Peggy  Freeman 
(Univ.  of  Mich. ) 

Perkins  Book  on  Education  of  Deaf/Blind 


43. 


44 .  Hearing  Therapy  by  Streng 

45.  John  Tracy  Clinic  Correspondence  Course 

46.  Materials  from  the  Mountain  Plains  Regional  Center  for  Services 
to  DB  Children 

47.  Bereiter  and  Engelman's  book  on  teaching  disadvantaged  preschoolers 

48.  Listening  and  Learning  Houghton  Mifflin  Co.  (record) 

49.  Early  Learning  Experiences  (pamphlet)  Bessie  Chandler 

50.  Auditory  Training  Tape  (l)LM) 

51.  Sounds  I  Can  Hear  (Record  Set  from  Scott,  foresman) 


V.  Suggestions  for  improving  educational  procedures  and  materials  used 

in  the  development  of  early  audio! irigui Stic  skills  in  visually  handi¬ 
capped  students. 

1.  Development  of  sequential  listening  tapes  for  K-3rd  grades 

2.  A  teachers'  guide  for  language  development,  presenting  a 
sequential  program  which  moves  from  the  general,  concrete  to 
abstract  thinking. 

3.  Present  language  testing  instruments  need  to  be  adapted  for  the 
bl  i  nd 

4.  A  manageable  articulation  inventory  for  blind  children 

5.  Recorded  stories  emphasizing  language  skills,  using  sound  effects, 
perhaps  in  a  kit  with  meaningful  objects. 

G.  Need  small  shapes  which  could  be  used  in  developing  oral  sensation. 

7.  Materials  should  be  accompanied  by  simple  and  direct  instructions  (1) 

0.  Materials  need  to  be  sequenced. 

9.  Teachers  need  training  in  how  to  build  listening  into  every  lesson 
they  teach 

10.  Checklists  for  identification  of  stage  or  state  of  development 

11.  Better  records  and  assessment  programs  (1) 

12.  Indexing  system  with  materials 

13.  Materials  need  to  be  developed  which  pair  the  sensory  modalities 
of  audition  and  taction 

14.  A  carefully  planned  program  in  auditory  training 

15.  More  day  programs  for  pre-schoolers 

16.  Children  need  experience  books  to  help  build  receptive  language 

17.  Parent-home  counseling 

18.  Need  earlier  identification 

19.  Need  methods  of  individual  programming 

20.  A  bibliography  of  books  to  be  used  with  blind  children  from  infancy 
to  5  years  is  needed  for  both  teachers  and  parents. 

21.  More  information  is  needed  to  help  the  teacher. 


